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Abstract 
Art is an important element playing a vital role in the education of our children. While activities like drawing, painting and 
building are complex processes, the children both gain an experience regarding the life during these efforts of theirs and present 
to us information beyond the painting by reflecting their emotions and opinions about these and themselves. Appearing as an 
indication of a child’s perception, skill and creative power, the painting is also regarded as a determining factor in emotional and 
social instruction.  The role of art instruction starting as of pre-education is great in ensuring the emotional and social 
development of the children. The children will be enabled to make their lives happy and successful through art, for example 
controlling extreme emotional reactions, perception of aesthetically valuable products, the feeling of confidence and respect, 
establishing positive communication with others and developing an attitude against the violence. 
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1. Introduction 
Art is an important element playing a vital role in the education of our children. While activities like drawing, 
painting and building are complex processes, the children both gain an experience regarding the life during these 
efforts of theirs and present to us information beyond the painting by reflecting their emotions and opinions about 
these and themselves. Appearing as an indication of a child’s perception, skill and creative power, the painting is 
also regarded as a determining factor in emotional and social instruction. A child is a dynamic phenomenon. Art 
appears as a “thinking language” for him/her. A child regards the world through his/her own vision and reflects this 
world in accordance with his/her own expressions (Yavuzer, 1996).  
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This paper studies the role of knowledge and experiences gained by pre-school and especially 4/6-year-old 
children through painting and playing activities on their emotional and social communication and development, and 
the future-life acquisitions such as self-confidence, decision-making competence, and perception of aesthetic values 
in their life.  
         
2.   Methodology 
This paper includes a review of literature on art teaching in pre-school education and personal experience and 
observations.  
THE EFFECT OF PAINTING TEACHING AND GAME ON A CHILD’S    EMOTIONAL AND SOCIAL 
DEVELOPMENT 
For children, painting is a plain way of expression. Especially painting is a stronger means of expression than 
words in early years. Each child varies in the way of expression. The reason for this is that every child differs in 
growth, perception and comprehension.  
Discussing the painting activities of children in detail, Neriman Samurcay expresses her opinions on the issue as 
the following: “The content in children paintings reflects a first hand experience. The memoir or symbol of this first 
hand experience is obvious in the painting. Painting is not only a production reflecting the character, emotions and 
intelligence but also an image of personality consisting of elements experienced or still being experienced. Each 
painting, as a symbolic puzzle, expresses the mood of the subject and his/her way of acting or reacting 
unconsciously (Samurcay, 1995). In addition, it is the field in which the children feel free as is the case for playing 
motivation. Schiller regards games as a fact of aesthetic world and the more active a child is in developing the 
imagination of the game, the more active he/she is in his/her art. In both activities, namely in the fine and game, 
there is no pressure (Ergun, 2003). That’s why one should not be too intervening in a child’s painting instruction 
except for certain standards. Studies suggest that children who did not develop the feeling of basic trust in their 
childhoods are more likely to display anti-social behaviors in the future such as mental disorders, extreme jealousy, 
egoism, impatience and aggressiveness. The retardation resulting from being deprived of a mother is especially seen 
in the fields language and social development. This kind of children acquires abstract concepts late and 
problematically during the process of their mental development. Identification difficulties, inability to establish deep 
and meaningful relationships with others, failures in commitment to long-term objectives are regarded as the 
retardation likely to be found in their personality structures in their later life (Oguzkan, S.Oral, G.  1998). Therefore, 
appropriate artistic environments should be provided in order to minimize this kind of negativities, to contribute to a 
child’s emotional and social development and especially to enable him/her to gain the feeling of trust. Within this 
context, it is possible to make the children enter into multi-facet activities in groups and gain desirable emotions and 
behaviors through art instruction (Artut, 2002). Today, the studies have indicated that mentally retarded children or 
those who are brought up by violent parents map be apt to violence. The best way to prevent these children from 
turning into individuals who are inclined to the violence and who cannot control their anger is the art instruction to 
be provided. At the seminar themed “the Future of Art Instruction” held in Ankara with a Turkish-German 
collaboration, Zafer Gencaydin (1995), a trainer of painting and arts, stated that moral education is not efficient in 
producing moral people and the art instruction itself is a moral education. He also added that a child whose feelings 
are fed with pleasure cannot wish harm on other people. Considering that art instruction firstly aims to produce 
individuals who are able to develop an aesthetic environment and modify the environment, an aesthetic environment 
means an aesthetic life. An aesthetic life, in turn, means a psychologically healthy and combative person who stands 
firm against difficulties.  
 Gaining speed from four years of age, development and evolution in a children enables him/her to start 
familiarizing with the environment and himself/herself with an irresistible stimulation and impulsion towards 
wondering about, questioning, discovering and trying the happenings in his/her environment.  
During the art activities, a child develops social skills by establishing new friendships and learning to await 
his/her turn, speak, listen, share, cooperate and help each other. The child makes his/her existence accepted by 
expressing his/her respect for himself/herself through his/her feelings. A child who accepts his/her existence and 
also makes it accepted accepts and embraces other children, too. Therefore, the most efficient way in making them 
acquire these desirable behaviors is the art instruction.  
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Children who are provided with a proper art instruction have a personality that honestly accepts their and other 
children’s abilities. Children need a place where they can talk, work, gain their independence and produce 
something during the time they are in with others. This becomes possible only by providing them with an artistic 
environment where they can work freely. In art activities for children, one should prepare a suitable environment for 
them to try out new instruments, using and examining the similar ones. They should be heartened and encouraged by 
being made to speak about the paintings they have produced. Favorable conditions should be prepared in art 
activities in order to enable them to learn by sensing and feeling (Artut, 2002). For instance, a four-year-old child 
who paints with colors in the same environment can experience the same emotional impacts and enthusiasm as 
his/her fellows do. They can present their skills to each other and share their emotions and opinions. The best art 
activity during pre-school education is the one that is natural and economical. The activities will be strengthened 
even more through the active participation of student views. This is in close relation with the children’s artistic 
development. In other words, teacher and education are an indissociable whole in the theory of psychological 
development. Art activities carried out under teachers’ control enable the children to establish healthy 
communication with in-group friends. In addition, a child’s expressing (manifesting) himself/herself artistically and 
considering this as a way out, sharing with his/her teacher and friends will make the children experience a great 
enthusiasm and pleasure.  
It is observed that they are more courageous and free in the use of colors. They do not prefer the true colors of 
objects/creatures but rather the colors they like very much (phosphorus, gilded, vivid and bright ones). Since their 
hand muscles are not completely developed, one can observe inabilities in their brush-holding and use of paints. 
Painting is very extremely enjoyable for them. Generally, they carry out the painting with top-down and left-to-right 
brush strokes. Shapes are afloat on paper. Inner parts of the objects which are determined with lines are filled. They 
enjoy showing the paintings they like to others and they sometimes throw them away. Thus, one can see that they 
use a number of drawing papers or drawing books untidily. They learn the primary colors at around four or five 
years of age (Artut, 2002).  
The colors used in pre-school painting instruction affect the children emotionally. Some researchers argue that 
the children’s color preferences are developed through learning while the others think that the colors are innate and 
natural and emotional reactions of children. The children’s personality structures may be determining in their color 
preferences. In the studies conducted, the children use the colors red, blue, orange and yellow. A child displays 
his/her hand and finger skills through the use of pencil and brush. The children tend to paint large size papers with 
blunt pencils and brushes. This age is a period in which the children ask a lot and listen to the explanations eagerly, 
observe the adult speakers, copy them and model their social behaviors. They tend to adopt their parents’ calm, 
helpful, responsible and loving or egoist and punitive behaviors. Pre-school education may bring knowledge and 
skills regarding the children’s artistic development by providing the children with favorable conditions that their 
parents are not able to provide. However, it is seen that thanks to their affection and intuitions some parents are 
sensitive and provide the suitable conditions during the preparation of artistic materials which will attract the child’s 
interest. The children’s identifying their surroundings at home, their learning and developing some new behaviors 
via interaction and expressing these in an artistic manner are qualities worth focusing on the part of art instruction. 
The role of artistic environment and activities is especially great in repairing and developing the self-confidence of 
the children whose emotional development has been worn out and disturbed and who are brought up under 
unfavorable conditions.  Approaching to a child with affection, interest and sympathy; a respect for his/her 
individual or in-group characteristics and rewarding their success in activities may be the first step in emotional 
confidence and his/her development. In this way, an environment of close relation to be generated during an activity 
based on mutual tolerance, loving and respect will nurture and reinforce a child’s feeling of basic trust. During the 
instruction of disabled, problematic students with inabilities to learn, one can obtain results after planned and multi-
facet measures and activities. In this sense, especially painting instruction presents itself as the most significant art 
therapy to be resorted. A child’s ways of expression, emotions and opinions, personal attitudes and behaviors may 
be regarded as important clues towards understanding and familiarizing with him/her. There is a need for 
cooperation between the school and parents in order for all these initiatives and conditions to be realized better. The 
reason for this is that parents can provide information regarding a child’s health status, changes in his/her social and 
emotional development stages, individual differences and interests. Planned and programmed artistic activities to be 
arranged in the light of this information can be effective in a child’s overall development as an instrument. In this 
way, instead of individuals who have negative and inappropriate attitudes and behaviors, it will be possible to bring 
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up individuals who do not have much difficulty in adapting to the environment, who are happy in their relations with 
fellows, who are questioning, eager to identify the environment and themselves, who are able to make criticism.  
3. Conclusion and Suggestions 
*   They can acquire the skill of expressing their opinions and ideas through art and of establishing healthy 
communication with their friends.  
*   One can also regard the art instruction as moral instruction for it teaches the children how to tolerate and 
control their anger.  
*   They can develop critical thinking skills and make an effort to overcome their problems such as unsociability 
and anxiety.  
*   They can distinguish aesthetically valuable products and deliver opinions about them.  
*    Their visual perception, reasoning, self-respect and self-confidence can be developed.  
*  They can adapt to unfamiliar situations and environments and develop reaction and sensitivity to problems.  
*   They can acquire the skill of perceiving and interpreting the problems, which may be caused by themselves or 
others, and offer suggestions for solution.  
*  They can acquire the skill of carrying out aesthetic, physical (creative drama, game) activities and developing 
empathy.  
*   Thanks to the knowledge, experiences, skills and confidence acquired via art, they can learn how to control 
their extremely emotional reactions and in this way they can prevent the tendency to violence.  
*  They can learn how to make an effort to fulfill their dreams and take pleasure of achievement when they have 
produced something.  
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